The Great Commission
And
Christian Education

A Pointed Challenge to
Christian Parents and Church Leaders

By

John Morrison

Revised March 2012



Acknowledgments

It is important to acknowledge the Bible as Godisspired, infallible
communication to man. To that end, | trust tha tbllowing pages are a reasonable
representation of Biblical truth concerning thedrdgnt educational nature of The Great
Commission.

Unless otherwise noted, all Scripture quotatiome taken from the New
American Standard Bible, Copyright] 1960, 1962, 1963, 1968, 1971, 1972, 1973,
1875, 1977, 1995 by the Lockman Foundation; usegeomission (www.Lockman.org).

This edition was revised in March, 2012.

| am indebted to C. B. Eavey and his excelldigtory of Christian Education.
The overview included in this booklet is largelysbd on Eavey’s research.

| am most appreciative for the extensive reseamhtained in Rousas John
Rushdoony’sThe Messianic Character of American Educatiobhis in-depth study of
the philosophy undergirding American public edumatiis an invaluable source
concerning the underpinnings of secularism in thelip school, much of which is
reflected in the following pages.

| am deeply grateful to the staff and studentthefschool in which | have labored
for the last thirty-plus years. It is in this segt and with these wonderful and patient
people that | have learned many of the insightsfanded the convictions expressed in
the following pages.



And Jesus came up and spoke to them, saying, Ufloaty
has been given to Me in heaven and on earth. Gefibre and
make disciples of all the nations, baptizing thanthe name of
the Father and the Son and the Holy Spirit, teaghimem to
observe all that | commanded you; and lo, | am withu
always, even to the end of the age. "

Matt 28:18-20 NASB



Introduction

Christians often view Christ’s final instructions His followers — The Great
Commission — as something fulfilled primarily byssionaries working on foreign soil
and directed toward those who have never heardsthepel. While such missionary
endeavor is certainly an essential element of Higerative to the church, it is not the
only aspect of Christs command. The Great Comonssapplies equally to the
education and training by the local church of ®enomembers. More specifically, as
history demonstrates, if the church is not suceggsffulfilling the Great Commission
with its own youthit has fumbled the ball, so to speak, in onet®fprimary areas of
responsibility. This paper will demonstrate tham as it examines the last one hundred
plus years of the Christian education movementnreAca.

These pages are intended to challenge churchriegarents, and others who are
concerned with serving our Lord Jesus in seeingrtiportance of bringing to bear the
full resources of the local church upon the edocatnd training of its youth as a
strategic response to The Great Commission. Indeedwill see that an emphasis on
ministering to youth was one of the church’s highgsorities at various times in its
history. When it focused on this task, the chysobspered, and its influence in culture
was at its highest level of penetration.

But beginning in the mid-1800’s, something profdiynshifted in how Church
leadership viewed the role of the church and ispoesibility to educate its youth. The
result of this change, as we shall see, has havasthting impact in terms of the loss of
much of the church’s youth to the secular culturéhe whirlwind of secularism in
America continues to gain speed and is sweepingynramhe Christian community —
especially youth — into its subtle philosophieswfcretism and relativistic notions about
the nature of truth. Unless the church and Clarisparents fully awaken to this threat,
great harm will continue to be done. Not least agithe consequences: the church will
increasingly be pushed into a place of cultural@vance by the larger, secular society.

It is not too late for the church to reclaim muahits influence, not only in the
larger culture, but also with its impact upon itgnoyouth. Success or failure will depend
largely upon the church’s wholehearted obedienceviry aspect of the Lord’s Great
Commission. As pointed out by Paul, the churctihis pillar and support of the truth”
(2 Timothy 3:15). It is God’s primary means of aoomicating truth about Himself to
mankind. Furthermore, Jesus begins The Great Cssioni by stating:“All authority
has been given to Me in heaven and on earth” (MattB8:18). The church is God’s
primary mouthpiece for the dissemination of Highruherefore, it should not be sitting
back in a passive manner when it comes to disamgdiis solemn responsibiliin all
potential areas of its influenceRather, the church should be aggressively aadefesly
engagedin this greatest of causes, and nowhere with angena@or and energy than
with its youth

May the following pages challenge and stimulateistian leaders, parents and
the church-at-large to reclaim the traditions ofi@tion and discipleship practiced by



our forefathers, especially as they apply to ouwrtlyo May our generation of believers
catch this vital vision and work diligently at reling the wall where it has been
breached, laying a solid foundation for the nexhegation to carry the torch of
Christianity forward with renewed vigor and effeetess!



The Great Commission
And
Christian Education

A Pointed Challenge to
Christian Parents and Church Leaders

And Jesus came up and spoke to them, saying, Uitlloaty has been
given to Me in heaven and on earth. Go thereforé ayake disciples of
all the nations, baptizing them in the name ofFaéer and the Son and
the Holy Spirit, teaching them to observe all thebmmanded you; and
lo, I am with you always, even to the end of the ag

Matt 28:18-20 NASB

At the heart of this profound directive given byr duord to His followers is the
imperative to educate. The Greek word usuallysiegedmake discipless matheteuo
(math-ayt-yoo'-0), meaning literally “to make adife; to teach, instruct” The King
James Version expresses this sense of meaningnolerieg verse 19 as “teach all
nations” rather than “make disciples.” This impgem is repeated by all the major
translations in verse 20: “teaching them to obseilvthat | commanded you....”

The act of teaching means simply “to instruct; méoim; to communicate to
another the knowledge of that of which he was lefgnorant.? This impartation of
knowledge is the essence of what it means to eelut¢htis, we can conclude that
education is at the heart of Jesus’ Great CommmstioHis followers. James Oirr,
recognizing the essential role of education in &tamity, declared, “If there is a religion
in the world which exalts the office of teachingjs safe to say that it is the religion of
Jesus Christ...*This educational endeavor is essential both tartesionary aspect of
converting non-Christians to faith in Chrishdking disciplespas well as the ongoing,
nurturing emphasis of helping ensure their subsseggeowth to maturity as believers
(teaching them)

In this context, we must not make the all-too commustake of stereotyping the
Great Commission: that it is being fulfilled primig in some distant place — on some

! John Henry Thayefhe New Thayer's Greek-English Lexic@imfayette, IN: Alpha Omega] 1981).

2 Noah WebsterAmerican Dictionary of the English Languagfgan Francisco, CA: Foundation for
American Christian Education; Reprint of Noah WebstFirst Edition [1828] of An American Dictionary
of the English Language, Third Ed., 1983).

3 James OrrThe Christian View of God and the War{Grand Rapids: Eerdmans, 195%:eH., 1893), p.
20.



foreign mission field. Its application should applually to the local church in terms of
its community outreach and the on-going educatidts@wn members and others within
its scope of potential influence. One might evesk, d1f the church is unable to

effectively fulfill this Great Commission withingtown local sphere of influence, how is
it qualified to minister effectively in the moreattitional ‘missions’ context on a trans-
local level?”

Thus, the fulfilment of the Great Commission isldcal sphereof influence is a
strategic issue for the contemporary church ancekiasything to do with its relevance in
our culture. Concerning the vitality and influerafehe church throughout its history, C.
B. Eavey observed:

So long as the church continued this practice athag the Bible it
thri\zed, but when it neglected its teaching funetibdeclined in spiritual
life.

The educational function of the church is vital itz effectiveness in
accomplishing its primary commission to make angett® disciples. When the church
abdicates or loses its focus on this most imponpaiatity, there is a subsequent decline
in its spiritual vitality. Let us consider a higtml backdrop to help illustrate the
importance of this educational component in engfdire church to successfully fulfill its
God-given commission.

The Educational Emphasis in the Life of Christ andhe Early Church

If one word could be used to characterize the Bartimnistry of Jesus Christ, it
would be the wordeach. From the beginning of His public ministry — “Adésus was
going about in all Galilee, teaching in their syngges® — to just before His crucifixion
— “And He was passing through from one city andagig to another, teaching, and
proceeding on His way to Jerusalémthe wordseachor teachingare used fifty-eight
times to describe the heart of His ministry. Tikisonsistent with John’s description of
Jesus as “the Word” The obvious function of a word is to facilitatemmunication
from one to another. Jesus is God’'s ultimate esgpoa of Himself to man. This
communication was expressed primarily through tkenwle of His life coupled with
His teachings to His followers. It is in this cext that Jesus gave His disciples the Great
Commission, commanding them to follow His examplésiaching others: “And opening
His mouth He began to teach them, saying’...”

We see this pattern emulated by the apostles thoughe book ofActs. The
church age was begun with a profound outpourintp@fHoly Spirit, accompanied by the
stirring words of Peter instructing his hearerdha truth about Jesus Christ and God’s

* C. B. EaveyHistory of Christian Educatior(Moody Press, Chicago, ILL, 1971), p. 189.
> Matthew 4: 23b.

® Luke 13:22.

" John 1:1.

& Matthew 5:2.



plan for mankind’s redemption. Immediately followgi the conversion of over three
thousand people who received Peter’'s words, Lukerds that “they were continually
devoting themselves to the apostle’s teaching.We see here both aspects of the Great
Commission: the making of disciples through theaphéng of the Gospel, as well as the
on-going teaching intended to nurture these nevewsls toward maturity of faith.

This pattern holds true throughout the earliestsd#ythe newborn churchFrom
its beginning, the spread of the gospel was chariaed by vigorous teaching—"And
every day, in the temple and from house to housey kept right on teaching and
preaching Jesus as the Chrit.” The Jewish leaders acknowledged the nature af wh
was happeningvhen they hauled the apostles before the Jewishcdoand charged
them with “[filling] Jerusalem with your teaching”** Nor was this teaching emphasis
a short-lived phenomenon. When Paul arrived inir@loy Luke records that “he settled
there a year and six months, teaching the wordaaf &nong them** The impartion of
God’s truth in the form of the apostle’s teachingswthe foundation used by the Holy
Spirit to establish an enduring church. Interegtinthe last two verses ilictsclose with
this same theme. Describing the ministry of Paukome, Luke observed:

And he stayed two full years in his own rented tprar and was
welcoming all who came to him, preaching the kingdof God, and
teaching concerning the Lord Jesus Christ witlopéinness, unhinderéd.

The Priority of Education in the Pre-Reformation Church

We see this emphasis on education in other stategivements in the
subsequent history of the church. In his excell®mbk, History of Christian
Education,C. B. Eavey includes the following pre-Reformatetamples:

» The Waldenses were a group located in the centhgihé regions of
Europe who stood against the corrupt practiceshef Roman church.
According to Eavey, they “Always and everywhere..afsd the
practice of regular reading of the Bible, regulaiydfamily worship, and
regular instruction of individuals, with special gihasis directed toward
establishing children in Bible truth® Teaching was conducted primarily
by laymen going out two by two and from house tad® instructing
entire families and villages.

» The Albigenses — neighbors of the Waldenses — {eested in the Italian
and French alpine valleys. They were severelygueted by the Roman
church, but in spite of opposition, maintained therporate faith as a

° Acts 2:42.

19 Acts 5:42.

M Acts 5:28.

2 Acts 18:11.

'3 Acts 28:30-31.

14 C. B. EaveyHistory of Christian Educatior{Moody Press, Chicago, ILL, 1971), p. 117.



result of a strong emphasis on Bible instructiorpayents to their children
and a system of itinerant teachers who directed #@féorts toward the
larger community of believers.

John Wycliffe and his followers, known as the Ldlls, believed in the
supremacy of the Bible. Wycliffe is perhaps basbwn for his work on

the first English translation of the Bible, but wha equally significant
was his commitment to the education of the comman Bnd woman in
order to help them become literate in the Bibledmitent. In order to
accomplish this, Wycliffe and his disciples carried an aggressive
campaign to educate their followers through thériistion of literature

and by forming teams of itinerant teachers andqrews-°

John Huss and his followers believed educatioretoital to the spread of
the Gospel and on-going nurture of its convertsheyl established a
system of schools and a university with the exppespose of preparing
young men as gospel workers. In addition, theylipid one of the first
Bible translations in the vernacular of the peopleSchools were
considered essential in teaching the populace ecedly the youth — to
read God's word!

The Brethren of the Common Life represented aesjratpre-Reformation
movement. Identified primarily with its Dutch foder Gerhard Groote,
this group emphasized the pure teachings of théeBibd their simple
application to the common man and woman. They @asphasized
teaching the general population to read in ordebdoable to study the
Scriptures in their own language. As a resultytieere devoted to
education—especially focused on youth—whom theiebed represented
the future of the churcH.

There were other notable movements between thedirtiee original apostles
and the Reformation, but the above serve as remlarkexamples of what some
call “the remnant” church. These believers stayae tto the fundamental
doctrines and truths of Christianity, despite tleespcution and opposition they
experienced at the hands of the secular societytt@aorrupt Roman church.
While these groups may have had some contact w&ith ether, for the most part
they were independent movements and serve as testitn God'’s faithfulness in
maintaining the early church traditions and purd§ faith, despite much
opposition from institutional religion. It is naterthy that each movement was
characterized by a common reliance on educationh-aispecial emphasis on
the education of youth—as a primary means of sjmgadmaintaining and
increasing the vitality of their spiritual life.

' Ibid
'® Ibid
7 Ibid
% Ibid

. p. 119.
. p. 118.
. p. 118.
., pp. 130-131.



Christian Education and the Reformation

The movements referred to above laid the founddtorthe Reformation, a
widespread breaking away by believers in northewh @ntral Europe from the
Roman church. In this larger movement, we seedmee emphasis on education
as a primary means for establishing and nouristiiaghurch.

The Brethren of Common Life, mentioned above, dgwvedl into one of
the primary influences in the Reformation movemeRecognizing the
value of Christian education at all levels—espégialith youth—the
Brethren encouraged their followers to view theatmn of teaching as
one of the greatest means to spread and estahbspaspel among the
general populace. They were greatly respectedéyarger culture as a
result of their simple, genuine Christian lifestylé&s a result, Brethren
teachers were in great demand in the public schdbisy had freedom to
teach their Christian doctrines and beliefs, amy tfid so with the support
and encouragement of the local governmental autb®ri

In this environment, they influenced whole commiasitthrough their
religious teachings. They also were responsibl@$tablishing numerous
Christian schools and making it possible for theg#aout means to attend
through the charity of the larger church communilttyis hard to overstate
the profound spiritual influence that the Brethtead in northern Europe
through their educational endeavdts.

The name most commonly associated with the Refoomas that of

Martin Luther. Luther viewed education as the pniyn means for

furthering the gospel and placed special emphasisthe Christian

education of youth. The following remarks haverbeéributed to him:

“I am very much afraid that schools will prove te the great gates of hell
unless they diligently labor in explaining the H@ygriptures, engraving
them in the hearts of youth. | advise no one &x@lhis child where the
Scriptures do not reign paramouft.”

Luther believed that Christ-centered schools shbelsbperated at public
expense and education made compulsory for all i@nldregardless of
their social class. The ultimate goal of such urgakeducation was to
teach people to read the Bible. Furthermore, héevssl good

government could be established and sustained lmnlgn enlightened,

19 :
Ibid., p. 140.
20 What Luther SayCompiled by Ewald M. Plass (Concordia Publishirause, St. Louis, MOl 1959),

p. 449.
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educated populace. In Luther's view, the vocat@nteaching was
exceeded in importance only by that of the paStor.

* John Calvin, one of the theological giants of thefdRmation, viewed
education as being at the heart of the propagaifothe Gospel. His
efforts included the founding of schools and thenpotion of education
for all ages. In particular, he believed it was fipecial duty of the church
to educate its children and proposed doing so tiraiuniversal system
of schools designed to teach fundamental acadeiswtptines rooted in
Biblical truths. He was instrumental in foundinige University of
Geneva, which quickly became a leading center lfmfanorthern Europe
in training Christian workers to serve not onlyteachers and pastors, but
also in civil governmerf

Calvin’'s systematic theology and his philosophy education had
widespread influence on other strategic Reformatieaders and
movements. John Knox drove the establishment d¥ilCa system of
education in Scotland where he made the churclonsggle for providing
a Christian education for all classes and both gendf children. The
inclusion of females in the educational process svgsificant because of
the long-standing tradition of educating males only

In France, the Huguenots founded many elementaxy secondary
schools in the pattern modeled by Calvin. This ehaglas repeated in
England, Holland, Germany, Switzerland, and evefaaaway as colonial
America, as Calvin’s systematic theology and emigshas Christian,
church-sponsored education became what some cotisedprimary flow
of the Reformation movement.

Eavey points out that Calvin’s establishment of Awademy of Geneva
became the “nursery of Protestant preachers actid¢eafor other lands,”
as well as the model for the University of Leydéime University of

Edinburgh, Cambridge, and Harvard, among otfieréndeed, it is hard to
overstate the influence of Calvin’s philosophy diriStian education. It
was applied throughout much of northern Europe J&hand America at
all levels of education—from the elementary schtodhe university.

Coupled with his systematic theology and his plopys/ of civil
government, Calvin’s philosophy of Christian edimatwas a primary
force used to drive the formation of the modern stitional
governments of these nations.

2L C. B. Eavey, p. 148.
2 bid., p. 150.
% |bid., p. 164.



As was the case with the pre-Reformation movemerdscation was perhaps the
most vital element in the spread of the gospelupghout the Reformation movement.
According to Eavey,

Every Reformation leader, including Luther in GenypaCalvin in France
and Switzerland, Zwingli and Beza in SwitzerlandqoK in Scotland,
Cranmer and Ridley in England, and Ussher in liitlarcognized the
need for stressing the church school idea as this bz the growth of the
church?*

Education and the Post-Reformation Years

Before moving on, let us consider a few post-Retdiom examples of the essential
role of education in the fulfillment of the Greabi@mission.

 John Comenius (1592 — 1670) is considered the éfaittf modern
education” by many Christian scholars because af thieories on
educational methodology and how children best leathat modern,
secular textbooks often leave out is that Comenias also dedicated to
the cause of Christian education. He was invitgedhle governments of
several countries to reconstruct their educatigyatems. Through this
restructuring work, Comenius was able to exert iBmant influence
toward a Christian education for all children.

In particular, Comenius believed that educationgtems should be
grounded in the Biblical worldview and that Chuastitruth should be
integrated into each academic discipline. He mlas@ecial emphasis on
the primary role of parents in instructing theirldren in the fundamentals
of faith, believing that schools could then be us#fdctively to reinforce

parental influence in a more formal, academic sgffi

* John Wesley, the great English revivalist and thenfler of Methodism,
placed special emphasis on the education of childie well as small
group instruction for converts. Concerning thatstgic place of youth, he
believed “God begins his work in childreff”and that unless children
were well educated in the fundamentals of faitb, rétvival taking place in
his day would last for only one generatfdn.Some scholars attribute to
Wesley the seeds that later blossomed into the galaal Sunday School
movement.

2 1bid., p. 219.

*° |bid., 169-172.

% H, C. Trumbull,Yale Lectures on the Sunday Sch@Hiladelphia, John D. Wattles, 1888), p. 107-108.
Cited by C. B. Eavey, p. 221.

27C. B. Eavey, p. 221.
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* The history of general education in America is umeigpecause it was
overtly Christian from its very beginning. Thosegmal colonists were,
for the most part, religious dissenters who leftdpe in order to pursue
their faith in the freedom available in the unspdilAmerican wilderness.
The Puritans were dissenters with Calvinistic roetho fled the
oppression of the Church of England. They settedh of New England
and established church schools in the traditions Callvin. The
Huguenots—French protestants with Calvinistic reedsttled in the
Carolinas. Many Dutch Calvinists settled in Newrk;ahe Scotch-Irish
Presbyterians concentrated in New Jersey; the Gerowherans and
those of Anabaptist traditions settled much of Rglvania. Maryland
was originally predominantly Catholic, but even rthd’rotestants were
soon in the majorit{®

Eavey points out that many of these early setti@rsughout the young
nation came as whole congregational units. Whayt #il had in common
was their commitment to educate their childrerhigirt Christian faith, and
they established schools to that end. Furtherntbeepriginal American
colleges, including Harvard, William and Mary, Rréton, and Yale were
founded to prepare young men as ministers of tispejo

» One quite remarkable example in the history of &lam education is the
Sunday school movement. Many readers may be satptp learn that
the roots this movement began through the effdrigyonen who had a
burden for the great numbers of uneducated, unebledr children who
lived in the lower class districts of large citissich as London. One such
individual was Robert Raikes, the editor of a neapsy in Gloucester,
England. Moved with compassion for these neglectelfiren, he hired
people to gather them into groups one day a weelkad&@u—for the
express purpose of giving them a religious edunatidlis and similar
efforts met with such remarkable success that thmel&y school grew into
a powerful evangelical movement throughout Englaadrope, and the
United State$?

In America, the Sunday school movement was largadyed in a formal
union of laymen with a burden to reach Americantiiouho were being
adversely affected in terms of their religious Hdty the secular, public
schools. This union was remarkable in its abiiitycross denominational
lines, focusing on teaching “the essential trutfisoor common faith,
without reasonable offense to anyone touching msatté unessential
importance.® This non-sectarian movement had a profound inftee

28 |pid., p. 189.

2 1bid., pp. 224-229.

30 Edwin Wilbur Rice The Sunday-School Movement, 1780-1917, and theidane3unday-School Union,
1817-1917(Philadelphia: The American Sunday-School Unid@1,7), p. 80. Quotation from the Act of
Incorporation, Section 2. Cited by C. B. Eavey2385.
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among the youth of America, even though initiallgposed by many
among the clergy of the various denominations. aBse of its widespread
success, the Sunday school concept was later &ssichinto the various
denominations, thus losing much of its non-seateitevor.

The Educational Precedent In History

We can conclude from this summary overview thatisian education, in its
various forms, was a key element at the heart gfdgnamic movement of God’s
Spirit. Spiritual vitality and effectiveness in evangelisnalways characterized
by an aggressive approach to teaching and instounctiindeed, education is at
the heart of the Great Commission, and where iaggressively pursued in
dependence upon God’s Spirit, the gospel is adeandgth great effect. As
theologian and philosopher Francis Schaeffer oleskerv

The Holy Spirit can do what He will, but the Billdees not
separate His work from knowledge; nor does the vadrthe Holy
Spirit remove our responsibility as parents, pastevangelists,
missionaries or teachets.

The spread of the gospel is accomplished largelthbypower of the Holy Spirit
working through men and women who are stepping inubbedience to the “Go,
therefore...” of the Great Commission. And the natwf their effort is largely
educational — teaching and instructing in the kmalgke of Biblical truths fundamental to
the Christian faith. As Christians have been odetdio this imperative from Christ, the
gospel has prospered; however, as we shall sdeifollowing section, when there is
less than wholehearted and aggressive commitmeihigeducational imperative, there
is a corresponding decline of spiritual life.

The Church’s Abdication of Its Commission to Educa¢é

One of the common themes in the examples givenaabaw well as others not
included in this paper, is the emphasis on the &thrt of children and youth. Without
exception, the forward moving church throughouthtstory recognized the strategic
importance of the education of youth as the fouonddbr the church’s on-going vitality
and influence. We can think of the influence ofv@ds system of schools in Geneva
and, in particular, his Academy of Geneva. Hundregon hundreds of Christian
workers were produced from those who attended thelseols, and their influence was
felt throughout the world.

31 Francis Schaeffefihe God Who Is Thefgntervarsity Press; Downers Grove, lll., 1968)140.
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Furthermore, Calvin’s influence in the foundingyfstems of education helped
bring about widespread social change. Not onlyew@nristian workers multiplied, but
the general citizenry were also educated in thdiddibvalue system. As already noted,
the foundation of most of the western republia®ated in this Reformation tradition and
the education systems it produced. Likewise, tleatgmissionary movements to the
larger world have their roots in this Reformatiasé. The Reformation itself was fueled
largely by the educational systems that rootedydreeral population in Biblical truth and
prepared many of them to become dedicated Christiankers. Indeed, it is hard to
overstate the strategic importance of educatiothén Reformation movement and its
impact throughout the world.

Nevertheless, a shift began to take place througBowope and America that
started an erosion of the Reformation foundatior®ecause of its relevance to our
subject, we need to take a moment to outline tkeohy of its development. We will
concentrate especially on America, but with theeassthnding that what happened in
America is mirrored in Europe.

A common theme among Reformation—and subsequennhgeliaal—leaders
was that a universal education should be providealf children, regardless of class or
gender. Such an education would be important mdy dor establishing future
generations in Biblical truth (and thereby contirgito advance the gospel), but also to
ensure good and stable governments by educatinggémeral population to be
contributing citizens rooted in the Christian wetklv. Martin Luther observed:

Though there were no soul, nor heaven, nor helt, dnly the civil
government, would not this require good schools l@adned men? . . .
For the establishment of the best schools everysyh®th for boys and
girls, this consideration is of itself sufficiemamely, that society, for the
maintenance of civil order and the proper regufatad the household
needs accomplished and well-trained men and wdfhen.

Whether or not one agrees with their doctrine, westhunderstand that the
mentality of many of the Reformers, including Luth@as not only to spread the gospel,
but also the building of a society permeated byisfian values. Education was
considered the key to building the base for susbcety.

Because of the widespread Reformation influencecofonial America, the
importance of education as a foundation for googtegument was reflected in the
thinking of American civil leaders. And many agitabat the nature of such a universal
education should be Protestant-based in orderaduge citizens grounded in the Judeo-
Christian worldview*®

32, V. N. Painterluther on EducatioifSt. Louis: Concordia Publishing House, 1928), 1#-196.
Cited by C. B. Eavey, pp. 146-147.

The contemporary interpretation by the Supreme Cafithe First Amendment “Separation of Church
and State” clause is probably not representatithefounding fathers’ intentRather than the attempted
separation of government from religion, many histos contend that the amendment was intended to
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In the years following the Revolution, America begt experience rapid
population growth as a result of the western tigs being opened and scores of
immigrants arriving from Europe to settle theset\sgmces. Along with the expansion of
its population, the nation grew in its diversity pétionalities, languages, religious
backgrounds, and cultural heritages. Many in deadership recognized that a national,
standardized system of education could be instrtaheim helping to meld this
increasingly diverse population into a new, unifredion.

Yet, the sectarian nature of American education aasuse for concern. For
example, there was a strong Calvinistic bias thihnoug the New England states.
Whereas the Puritan population had at one timeeharghared a common Calvinistic
heritage, the population became much more diveitewidespread immigration. Many
people resented the Calvinistic dogmas that weredals with their own religious
traditions.

Rapid population growth and an increasing religidigersity were two of the
primary factors behind a growing movement to esthlé national, standardized system
of education. The goals of such a system wereegdarproviding a universal education
for all citizens, to bring a sense of national coheness, and to produce the kind of
educated citizenry on which a democracy depend#daurvival. Furthermore, it was
felt that such a system controlled by the goverrtmeather than by various church
groups—would minimize the problem of sectarianisneducation.

Without taking the time to thoroughly outline thesvélopment of public
education, we will examine the philosophy of selefahe primary leaders of the early
public education movement.

Horace Mann (1796-1858), is known as the Fathén@fCommon Schools. More
than any single individual, Mann is associated i establishment of public education
in America. A professing Christian, Mann was mnéveless concerned about the
sectarian nature of many of the church-sponsordibate and their failure to
accommodate the larger, increasingly diverse citize Along with fellow educator
James Carter, Mann was instrumental in working whilh Massachusetts legislature in
establishing the nation’s first system of statergooed schools.

Many Christians opposed this move toward state-spea education, believing
schools should remain under the purview of the ngarand church. There were other
believers, however, who viewed it as an importaep sn the right direction for the
young nation. Mann and others in the movement eabeadl the continuation of Bible

disallow any one sectarian religious group fromtaalting government, such as had been the case in
England, where the Church of England was the domhifueice in government. Many of the founding
fathers were products of Reformation thought —tdeast in agreement with basic Reformation vakies
and the idea of divorcing religion en masse fromegoment would probably have been foreign to their
thinking.
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teaching and general religious instruction throughihe public system. Thus, many
Christians did not see the establishment of sudiodds as a threat to their faith.
Christianity was considered the consensus failnnerica, and there was every intention
of its continuing to be freely propagated in thevrublic schools. There was also the
promise that public education would be far lesgdas&mn in nature than the parochial
schools, and would therefore represent the intermafsthe larger population. And such
was the case with much of public education thratsykarly history.

However, contained in the seeds of this movement w¢her agendas not so
readily apparent. For example, Mann believed ff&jdciety, in its collective capacity,
is a real, not a nominal sponsor and god-fatherfidits children.®** This belief opened
the door to the idea that the state had as greasponsibility for the child—if not
more—than did the parents and the church. Furthexmeducation was designed to
provide not only a general education—the three Rstalso the formation of the whole
child in mind, body and spirit. Mann saw this asnarily the state’s responsibility, with
“the Sabbath school, the pulpit, and so forth. as.. . . cooperative or auxiliary
institutions.® In other words, what had previously been the polrview of the parents
and the church, Mann viewed as primarily the resgmiity of the state. In his eyes,
parents and the church were relegated to a segpsghaere of influence.

This point was not missed by Mann’s opponents, ateused him of basing his
public school ideas on the European models, edpetha Prussian schools, which were
viewed as tools of the state designed to mold andition the citizenry to serve those in
power in the government. This accusation carrigdificant weight because of Mann’s
association with James Carter, who shared leagevgthh Mann in the public education
movement in Massachusetts. Carter believed styoimgthe establishment of teacher
training institutes which would create a cadreradtiuctors to serve as the conditioning
agents of the state. Concerning the establishofesuch institutes, Carter wrote,

An institution for the education of teachers. . oud form. . . a very
important part of the free school system. It woodg moreover, precisely
that portion of the system, which should be unterdirection of the state.

Because we should thus relieve the clerggmofnvidious task, and
ensure to the public competent teachers, if suaildcbe found and
prepared. An institution for this purpose woulc@®e by its influence
on society, and particularly on the young, an eagm sway the public
sentiment, the public morals, and the public religimore powerful than
any other in the possession of governniént.

34 Life and Works of Horace ManKol. II. (Boston: Lee and Shepard, 1891), p. 9%cture 11, 1838,
“Special Preparation a Prerequisite to Teaching.”

% Ibid., p. 159, Report for 1847, 1 Report.

% James G. CarteEssays upon Popular EducatioBontaining a Particular Examination of the Schatil
Massachusetts, and An Outline of the Institutiantfie Education of Teachers (Boston: Bowles and
Dearborn, 1826), p. 49. This reference cited ingds Rushdoonyshe Messianic Character of American
Education(The Craig Press: Nutley, NJ., 1979), p. ?.
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Carter, with Mann at his side, saw the training aadtrol of teachers as a direct
function of the state with the goal of “swaying®&tpublic sentiment in all areas. In other
words, both Carter and Mann viewed education Igrgsl a conditioning agent of the
state and, in the above quotation, Carter pointepggaks of removing the church — in the
form of the clergy — from any direct responsibilfty education. He also refers to the
idea ofpublic religionand hints at the concept of such religion beingimdated by the
state. One might ask how those of the pre-Refooma@nd Reformation periods listed in
the last section would have felt about this transferesponsibility for the education of
youth from the church to the state!

One other aspect of Mann’s philosophy bears meintigopn Even though a
professing Christian, Mann viewed Christianity mwshdid the philosopher Kant. For
Kant, Christianity had value, not because it wasessarily true, but because it provided
a common belief system and a set of moral, ethstaddards by which society could
operate in a unified, orderly manner. Kant sugggkshat without such a common belief
system, society would deteriorate into a staterafrehy. (Whether or not Christianity
was actually “true” was of secondary importancekant.)

In the same vein, Mann believed Christianity shdugdpropagated in the public
schools because of its utilitarian value. Manridweld in the perfectibility of man and
society. He saw Christianity as a practical me@ansiove society toward this utopian
ideal. However, his emphasis on Christianity wa$ Ipecause he believed it to be
objectively true, but because he felt it worked tbe best interests of society in a
utilitarian context’ It follows that if the primary criterion for tritis its utilitarian value,
then what works best at one point may be in danfeeing replaced by something else
that works better in different times and in diffiere€ircumstances. And this is precisely
what happened in the evolution of the public sclmoVement.

As public education became established, the Canisielief system began to give
way to a new emphasis of secularism—the view telgious considerations should be
removed from the public schools. The heart of #higt from Christianity to secularism
is succinctly stated by humanist John Dewey, knaagnthe Father of Progressive
Education and a signer of the fikimanist Manifesto

I cannot understand how any realization of the deate ideal as a vital
moral and spiritual ideal in human affairs is pbeswithout surrender of
the conception of the basic division to which sapéural Christianity is
committed*®

The *“division to which supernatural Christianity ommitted” is Dewey’s
reference to the Christian understanding of tramd$eet truth and reality. He felt the
imposition of exclusively Christian doctrines inetipublic school was harmful to the
social development of a nation with such a divgrsit backgrounds and beliefs as

3" Rousas John Rushdoofijhe Messianic Character of American Educatigihie Craig Press: Nutley,
NJ, 1979), p. 20.
3 John DeweyA Common Faitt{Yale University Press: New Haven, CT, 1934),4. 8
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represented by the American population. Accordingewey, education should be
characterized by a religious neutrality which famdisinstead, on secular values as
determined by the state and those who controlle ét, in what seems a contradiction
of terms, he viewed humanism as the new Americligioe:

Here (in secular humanism) are all the elementsafaligious faith that
shall not be confined to sect, class, or race.hQufaith has always been
implicitly the common faith of mankind. It remaitsmake it explicit and
militant.*®

While Dewey spoke in the terminology of religiowsth (“the common faith”),
his words were not to be confused with Christianitile viewed secularism as the
militant new wave to bring in a new world order.ndAhe saw public education as the
vehicle by which to aggressively drive this soclafnge, stating, “. . . the teacher always
is the prophet of the true God and the usheref theotrue kingdom of God*® In other
words, Dewey viewed public education as the new rgar church and educators as its
priests and prophets.

One does not need a great deal of discernmentetdhsesecularist influences
represented by Mann, Carter and Dewey, or to utatedstheir aggressive plan to
proselytize the youth of America in their “new” ttaiand social agenda. Those familiar
with contemporary public education philosophy camd fabundant evidence of the
pervasive influence of these three men and othecagtbnal leaders who shared their
views.

As these secularist forces gained momentum in theteenth century, various
Christians began to sound the alarm. One of theeratbquent voices to speak out on
this important issue was Princeton theologian AHAdge:

| am as sure as | am of Christ’s reign that a ceim@nsive and centralized
system of national education, separated from wmaligias is now
commonly proposed, will prove the most appallinggirary for the

propagation of anti-Christian and atheistic unbighehich this sin-rent

world has ever se€fi.

Hodge recognized the potential for state-controkeldication to move society
from a Christian foundation to one of secularisiHe feared that Christian religious
influence was to be exorcised and religious “néityf'eestablished. He further observed:

The tendency is to hold that this system must begether secular. The
atheistic doctrine is gaining currency, even ampngfessed Christians

% |bid., p. 87.

0 John DeweyMy Pedagogic Cree(irhe Progressive Education Association : WashingiorC.; 1897,
2" Ed. 1929), p. 17.

“LA. A. Hodge Popular Lectures on Theological Them@resbyterian Board of Publications;
Philadelphia, 1887), p. 283.
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and even among some bewildered Christian ministbed, an education
provided by the common government should be emtieshptied of all
religious character. . . It is self evident that tmis scheme, if it is
consistently and persistently carried out in alitpaf the country, the
United States system of national, popular educatidh be the most
efficient and wide instrument for the propagatidnAtheism which the
world has ever seéf.

Considering that these words were published in 1883dge demonstrated
remarkable insight in predicting the impact of dlpusystem of education removed from
any singular religious influence. That predictiperfectly describes the state of
contemporary American public education. Perhapsvhe thinking of the statement
made by Martin Luther as quoted earlier in thisgrap

I am very much afraid that schools will prove tothe great gates of hell
unless they diligently labor in explaining the H@&ygriptures, engraving
them in the hearts of youth. | advise no one &x@lhis child where the
Scriptures do not reign paramount. Every insttuin which men are not
increasingly occupied with the Word of God mustdee corrupf'

These are severe pronouncements by Hodge and Lutlkéus consider some of
the evidences that validate the prescient warnmg®th men.

The Impact of Secular Education in Contemporary Culure

We have summarized the retreat of the church fram aggressive and
predominant role in the education of American yoatill the subsequent emergence of
secularism as the primary influence in public etioca Francis Schaeffer made the
following observation concerning the impact of dadam:

| find that everywhere | go — both in the Unite@t®s and other countries
— children of Christians are being lost to histo@bristianity. This is
happening not only in small groups in small geobrapareas but
everywhere.... We have left the next generation dakdehe face of the
twentieth century thought by which they are surded{*

If these words accurately depict the situationytieuld suggest that there is a
significant failure within the church to fulfill 8h Great Commission among its own
youth. Is there any reasonable basis by which tdirco the accuracy of Schaeffer's
statement?

2 bid., p. 280.

*3What Luther SayGompiled by Ewald M. Plass (Concordia Publishiraube, St. Louis, MOl 1959),
p. 449.

* Francis Schaeffeflhe God Who Is Thefgntervarsity Press; Downers Grove, IL, 1968)199-140.
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Let us consider a few observations about contempaaciety which illumine this
increasing trend toward secularism:

Among people of retirement age, more than half wasponded to &SA Today
opinion poll indicated belief in objective, abs@uwutandards of moral right and
wrong. However, four out of five (eighty percenf)eighteen to thirty-five year
olds believe there is “no unchanging ethical stahas right and wrong®® In
just two to three generations, we see a remarlsbieof values.

According to the U. S. Census Bureau report retedday 15, 2001, households
headed by unmarried partners increased by apprtedynaeventy-two percent
during the 1990s. Nuclear families (the familyturonsisting of father, mother,
and children) dropped below twenty-five percentatal households. One third
of all babies were born to unmarried women comp#redi8 percent in 1948.

According to George Barna, seventy percent of Acaeriteenagers believe there
is no such thing as absolute truth. Furthermtrese same teenagers do not view
contradicting truth claims as problematic. In thaéw, contradiction is not to be
equated with right versus wrong, or with truth arcor. If there is no absolute
truth, then all truth claims, even those that caditt, can be equally valid.

Furthermore, seventy-two percent of teens belibeebiasis for determining what
is ethical is whether or not it works for one perady. The idea of an absolute
ethical standard is foreign to their thinkiffg.

The evangelical community has not been immunehts érosion of traditional
values:

Pollster George Barna has concluded that onlyythivb percent of adults who
claim to be born-again believe in the concept ofrah@bsoluted® This is
significant because the Christian church has imaditly been the bastion of
absolute truth; yet, less than half of the adulangelical community now
professes such a belief.

The figure is even lower for born-again teens. Baconcludes that only nine
percent of this group believes in moral absol&te$his represents a difference of
twenty-one percent between the born-again adutednabove and the born-again
teen population. If this figure is accurate, ifleets a profound incursion of

5 George Barna, “Americans Are Most Likely to Bagetli on Feelings” (Barna Research Online;
www.barna.orgFebruary 12, 2002).

6 James Dobsorramily News from Dr. James Dobsdiuly 2001 newsletter (Focus on the Family;
Colorado Springs, Co.).

7 Ibid.

“8 George Barnadmericans Are Most Likely to Base Truth on Feelif@g@na Research Online;
www.barna.orgFebruary 12, 2002)

*9 Ibid.
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secularist values into the evangelical youth celtowver a period of just one
generation. This pattern portends a critical @mge for the future viability of the
church.

» Eighty-four percent of first year Christian collegaudents cannot intelligently
defend or explain their belief8. Perhaps this is why, according to one survey
done with UCLA students, it was found that ovetyfipercent of incoming
freshmen who professed faith in Jesus Christ hsdthat faith by the time they
became college seniots.

Concerning the profound shift of values in our sbgi Christian apologist and youth
specialist Josh McDowell observed:

. . . the society around you is undergoing what fayhe fastest, most
ominous cultural change in human history, somethamnughor Dennis
McCallum calls ‘a cultural metamorphosis, transforgnevery area of
everyday life as it spreads through education, eswelevision, and other
media.” It is a change so vast that its implicagicare mind-boggling.
Most frightening of all is that most Christians se® be missing it

What is curious and troubling, as McDowell obsepgdhat the larger Christian
community seems either oblivious or indifferentth® devastating impact of secular
culture upon Christian youth. There appears tonbne Christian community a naive
affinity with secular institutions, especially thmublic school, when it is these very
institutions that are at the center of propagating-Christian values. As pointed out by
A. A. Hodge in 1887, the very leaders within theurdh who should be providing
decisive leadership in standing against the treéodsrd secularism are “bewilderéd”
and seemingly confused in their accommodation efghblic school system. Such an
attempt at accommodation with the world certainty mot seem part of Jesus’ approach
to things! His was a more radical position of “itho is not with Me is against Me; and
he who does not gather with Me scattéfs. Those in the evangelical community who
ignore this maxim do so at great cost to their lgout

But for those who take literally the teachings ¢friSt, there should be no reason
for misunderstanding the impact of secular indbng on Christian youth. Hodge’s
prescient warning rings true as we look back okerlast one hundred plus years and see
the truth of his admonition that a secular systdnpublic education would result in

0 Ted Olson, “Many College Students Do Not Probdddgl’ Christianity Today41, no. 2 (February 3,
1997), 88.

®1 Gary Lyle Railsback, “An Exploratory Study of tReligiosity and Related Outcomes Among College
Students”; Doctoral dissertation, University of i@&hia, Los Angelos; 1994. Cited by Summit Mimiss,
Truth&r Consequence#y, Summit Ministries Newsletter; 2002 - #1 (Octobergww.summit.org

*2 Josh McDowellThe New Toleranc€Tyndale House Publishers, Inc.; Wheaton,[111,998), p. 9.
McDowell quotes McCallum frorithe Death of TrutiiBethany House; Minneapolis, MN, 1996) p. 12.
>3 A. A. Hodge Popular Lectures on Theological Them@resbyterian Board of Publications;
Philadelphia, 1887), p. 283.

>4 Matthew 12:30.
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profound, anti-Christian social change. The entin@hristian apologist C. S. Lewis
recognized what was taking place in western cultame addressed it in what he
considered one of his most important works: Amlition of Man He chose this title
because he perceived the threat posed by the “pdwCational theories which focused
on social conditioning rather than on the tradiloemphasis of teaching knowledge,
values and critical thinking skills:

. . the difference between the old and the newcatibn will be an
important one. Where the old initiated, the neweate'conditions.” The
old dealt with its pupils as grown birds deal wytbung birds when they
teach them to fly: the new deals with them morehes poultry-keeper
deals with young birds — making them thus or tharsplurposes of which
the young birds know nothing. In a word, the oléswa kind of
propagation — men transmitting manhood to men: ribe is merely
propaganda>

Lewis understood that thisew secular education deliberately disconnected its
students from the traditional values of westerntural as rooted in Christianity and
replaced them with a new relativism as determingdaib elite group of conditioners
(Dewey'’s high priests of education!). Were healiwday, Lewis probably would not be
surprised at the dramatic social change reflecteatie above statistics. Nor would he be
surprised at the aggressive nature of the secukdiscators. Richard Rorty, a popular
spokesman for post-modern, secular culture, writes:

The fundamentalist parents [i.e., Christians] af fondamentalist students
think that the entire “American liberal establishtieis engaged in a
conspiracy. These parents have a point. When werikan college
teachers encounter religious fundamentalists, wendb consider the
possibility of reformulating our own practices afification so as to give
more weight to the authority of the Christian strips. Instead, we do
our best to convince these students of the benefitsecularization.
Rather, | think these students are lucky to findmbelves under the
benevolent Herrschaft [power and control] of pedide me, and to have
escaped the grip of their frightening, vicious, gerous parent¥.

Considering the growing aggressiveness of secuolarisoupled with the
inadequate founding of Christian young people eaftndamentals of their faith, the high
casualty rate among evangelical youth should ngirse the Christian community. As
Francis Schaeffer observed,

It is unreasonable to expect people of the nexeggion at any age to
continue in the historic Christian position unléksy are helped to see

5 C. S. LewisThe Abolition of Mar{Broadman and Holman Publishers; Nashville, TN|944 by
MacMillan; First Touchstone Edition 1996), p. 34.
*% Robert B. Brandon, edRorty and His CriticgBlackwell Publishers, Malden, MA., 2000), pp 22-2
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where arguments and connotations brought againstst@hnity and
against them by their generation are fallacitfus.

What, then, should be the response of the Christianmunity to the influences
of secularism, especially as it affects our chidre

The Great Commission Revisited

There must be a call to arms and a renewed emploasithe educational
imperative of the Great Commission and its appbecatto the discipleship of all
segments of the churchespecially its youthk- if the church is to maintain its vibrancy
and influence in culture. C. B. Eavey's observatias quoted previously, makes a
simple but profound point:

So long as the church continued this practice athag the Bible it
thri\égd, but when it neglected its teaching funetibdeclined in spiritual
life.

The reader is certainly aware at this point thaeamingly inordinate portion of
this paper has been focused on the negative irdéuen public education on Christian
youth. It would appear at first glance that théhau has deviated from the central theme
of The Great Commission and its wider applicatiorlowever, as Hodge, Wesley,
Schaeffer and others observed in their writings, dtnategic target in this battle between
secularism and Christianity is the next generatiomderstanding why we find ourselves
where we do is an important part of developing Hacéve strategy to counter these
trends. The effectiveness of the church in winnisgyouth will certainly prove to be
one of the most important spiritual battles of thenty-first century.

Unfortunately, much of contemporary Christian leatd® seems to have been
lulled into a curious position of accommodation hwiecularism, especially when it
comes to the relationship of the church to pubtiacation. There is a sense of wanting
to remain in the public system as salt and lighorder to maintain a Christian witness
and influence. However, experience seems to shaw d significant percentage of
churched youth are unable to maintain their Clamsfiaith in the face of increasingly
militant secularism. As their Christian presupgiosis are called into question, Christian
youth lose their basis for belief because of tehallow understanding of the intellectual
basis of Christianity.

Remember that we are talking about children andthyonho are in their
developmental stages of forming their own belieftegn. Throughout the history of the
church, the education of youth has been viewedtaseaof nurturing and training. The
idea of placing such tender shoots under the caseaularists during their formative
years would have been a repugnant practice to @siéformation giant as Luther. What
will it take for the larger body of evangelical teaship and Christian parents to awaken

*" Francis Schaeffefihe God Who Is Thefgntervarsity Press; Downers Grove, ILL, 1968)189.
%8 C. B. EaveyHistory of Christian Educatior(Moody Press, Chicago, ILL, 1971), p. 189.
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to the inherent contradiction of placing the cleldrand youth of the church under the
tutelage of secularists? How did the church dwftfar away from its traditional role in
educating its youth? What can explain the curisiltence of many evangelical pastors
and leaders when it comes to the secular influefgriblic education? What degree of
spiritual loss and devastation will it take beftre evangelical community awakens to its
plight?

Perhaps a primary reason for the strange accomioaday the church to public
education is the fact that it started out as ademovement that maintained a strong
Christian influence in its early history. It alpopomised a less sectarian emphasis that
appealed to the larger and more diverse populatibiowever, as the Christian influence
waned and that of secularism grew, the Christigoufation was gradually desensitized
and accepted public education as the norm (howktyuiwe forget our traditions of
Christian education!).

Another dynamic in the church’s accommodation obljgueducation is its
convenience. Those who have chosen to home sdndol sponsor Christian schools
understand their great cost in both human and matesources. A tax supported public
education certainly is appealing in many respe®sit, sadly, what is packaged in the
guise of “free education” has come at great co#fteécChristian community.

As secularism becomes increasingly militant and idant in the public arena, a
growing segment of the Christian community seemd$doawakening to the threat.
Eminent talk-show host and psychologist James Dghbissued a call not long ago for
Christian parents to seriously consider educatiaitatrnatives to public educatioh. In
recent years, best-selling author Dr. Laura Scliges has begun urging Christian
parents to send their children to non-public schaml to home school theffl. Other
leaders and organizations are echoing the callQbristian parents to exit public
education in order to place their children in a i€ffan educational environmetit.
Respected Christian philosopher J. P. Moreland estggthat if the church is to be
successful in winning its youth, it will do so ontlgrough an aggressive strategy of
Christian education in the form of the Christiah@al supported by the church at lafge.

This may seem a radical departure from the statiss gAfter all, Jesus did
indicate to his disciples that they must remairthia world®® But all such sayings of
Christ must be qualified in the context of the whof Biblical teaching. Paul stated to
the Corinthians that the nature of his ministry waslestroy “speculations and every
lofty thing raised up against the knowledge of Gtaking every thought captive to the

%9 James Dobson, “Pulling Kids from Public SchootsFocus on the Family broadcast by James Dobson
featuring special guest Dick Carpenter; first biczesd in July, 2002. For more information access
www.family.org

0 Dr. Laura SchlessingeFjme for Public Schools to Throw in the Tow@he Baptist Banner; Alexandria,
VA, April 2003), pp 15, 26.

:2 The Exodus Mandate Project, www.exodusmandate.org

53 John 17:11-18.
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obedience of Christ* In this same vein, he exhorted the ColossianSe®‘to it that no
one takes you captive through philosophy and emetgption, according to the tradition
of men, according to the elementary principlesha& world, rather than according to
Christ.”®®

Paul and the other early apostles understood hieakety to establishing a viable
church was through the educational imperative oé Threat Commission. In its
subsequent history, the church prospered whereGhest Commission was earnestly
practiced, as shown in the earlier sections. Buthe church has retreated from its
commitment to maintaining this priority—especiallyith its youth—its vitality and
influence has waned.

What may seem radical to some today would be vieasdhe norm by those
individuals in history who paid the price and sawve ffruit of their obedience to the
educational imperative of the Great Commissiorur @vn generation’s contribution to
the posterity of the church will in large part bdumction of how radically committed we
are in obeying this fundamental command of Chriss the realization sinks in that much
of the Christian community has bought into the -&iltlical, public school model of
secularism, one must ask whether or not the Canistommunity will be willing to act
decisively in reestablishing the traditions of Gliein education.

The Christian community must understand that muclati stake. As Francis
Schaeffer so clearly stated,

The Holy Spirit can do what He will, but the Bildees not separate His
work from knowledge nor does the work of the Holyir remove our
responsibility as parents, pastors, evangelistssionaries or teachets.

By God’s grace, may the church understand thatamonatment to this priority
can be too radical, no cost too great, in fulfglithe educational mandate given by Jesus
in His last command to His followers:

Go therefore and make disciples of all the natitwagtizing them in the
name of the Father and the Son and the Holy Spaéching them to
observe all that | commanded you; and lo, | am wah always, even to
the end of the ag¥.

642 Corinthians 10:5-6.
% Colossians 2:8.
% Francis Schaeffeflhe God Who is Thel¢ntervarsity Press; Downers Grove, lll., 1968)140.

57 Matthew 28:19-20.
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